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Abstract 
Academic optimism depends on positive psychology whose foundation based on scientific research contributing to the general 
wellness of the public and struggling to understand the individual traits. The three properties of academic optimism have 
interacted each other. Academic emphasis, being one of these features, triggers student achievement by carrying students’ 
learning to the top level. Collective efficacy reflects the thoughts and beliefs of the group. By increasing trust in school,   student 
and parent trust increases and this strengthens the trust for school. In conclusion, despite the socio-economic status of the 
students, the triplet structure of academic optimism affects student achievement in a positive way. 
© 2010 Published by Elsevier Ltd. 
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1. Introduction 
Positive psychology of whose foundation depends on scientific research, searches the strong and ideal 
characteristics of humans. The aim of positive psychology is to understand the personal characteristics and 
tendencies contributing to psychological health and wellness of individuals and the public in general (Myers, 2000). 
Aristo regarded desire of being well and happy as the biggest aim of existence and referred it as “well-being 
foremost”, sum mum bonum in Latin (Beard, 2008). Psychologists in private investigate being well as it relates to 
satisfaction (past), flow, entertainment, emotional satisfaction and happiness (now), optimism, hope and belief 
(future) (Seligman, 2002). Academic optimism also comes from positive psychology. Academic optimism is defined 
as follows: 
 
Academic optimism has been conceptualized as a "triadic set of interactions" (Hoy, Tarter & Hoy., 
2007) where collective efficacy supports trust in clients, which in turn nurtures academic press 
(Kirby, 2009).  
Academic optimism is a construct that arose out of quantitative studies that identified three related 
school characteristics that had strong associations with academic achievement. Collective teacher 
efficacy, academic emphasis, and trust have each been linked to academic achievement, and in each 
instance the association was so strong that it overcame the effects of socioeconomic status (Mc 
Guigan, 2005).  
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Researchers named this collective attitudinal measure of schools "academic optimism" and posited 
that the three dimensions of academic optimism, collective teacher efficacy, academic emphasis, and 
faculty trust in students and parents manifested themselves into a "single powerful force explaining 
school performance" (Hoy, Tarter & Hoy, 2006 ). 
 
 
Figure1. (Smith, 2008) Triadic Mutual Cause and Effect Relationship and Academic Optimism 
Hoy and his colleagues (2006) have determined that academic optimism includes cognitive, affective and 
behavioral dimensions. These researchers conclude that collective efficacy reflects the thoughts and beliefs of the 
group; faculty trust adds an affective dimension, and academic emphasis captures the behavioral enactment of 
efficacy and trust. (Hoy, Tarter & Hoy, 2006 ).    According to Purkey & Smith (1983) and Scheerens & Bosker 
(1997) the findings in the initial research on academic optimism are not only consistent with earlier research, but 
additionally, offer some explanation about how some of these factors influence teachers' beliefs that lead to student 
achievement. The studies on academic optimism are particularly attractive because they emphasize the potential of 
schools to overcome the power of socioeconomic factors that impair student achievement (Beard, 2008).  
The inclusive structure of optimism is appropriate to a structure which combines efficacy, trust and academic 
emphasis since each concept includes a possible perception.  Efficacy is the belief of teachers that they can make a 
positive difference in students’ learning; teachers believe in themselves. Academic emphasis is central behavior in 
encouraging student achievement (Hoy, Tarter & Hoy, 2006a). Trust in school enhances trust in students and 
parents, strengthens collective efficacy and encourages the feeling of collective efficacy.  If parents trust in schools, 
teachers struggle for high academic achievement standards and if parents do not hinder them, it enhances the trust in 
school since high academic achievement becomes a standard (Beard, 2008). When three related components of 
academic optimism considered separately, academic emphasis is the first component that relates with student 
achievement.  
Academic emphasis relates to the extent to which the school is driven by a quest for academic excellence. 
Academic emphasis, sometimes called academic press, is the extent to which the environment of a school makes 
academic achievement a central aim. In such a situation, high but attainable goals are set for students; learning 
environment is orderly and serious; students are motivated for working hard and respect academic achievement ( 
Hoy, Tarter & Kottkamp, 1991, Hoy, Tarter & Hoy, 2006, Duffy, 2007, Goddard, Sweetland & Hoy, 2000, 
McGuigan & Hoy, 2006). “Academic emphasis is descriptive of the normative and behavioral environment of the 
school at both the classroom and school level” (McGuigan & Hoy, 2006). Positive interactions lead to healthier 
schools. According to Hoy and Sabo (2000) the importance of school climate can’t be ignored in terms of its relation 
with academic emphasis. Healthy schools contribute to providing a more suitable climate for academic success and 
Mehmet Gürol and Seda Kerimgil / Procedia Social and Behavioral Sciences 9 (2010) 929–932 931
expectations (Sweetland and Hoy, 2000; Smith, 2008). Parsons (1953) described schools and their ability as an 
organization to adapt to its environment, maintain cohesion, and accomplish goals. Individual perceptions of 
academic emphasis are, therefore, bound to the collective sense of academic emphasis (Teddlie & Reynolds, 2000). 
Like adaption of schools to environment, according to Bandura (1997) behaviors of humans are the result of 
personal and environmental interactions. Bandura thought that humans make choices purposely and these choices 
occur as a result of possible interactions. If teachers believe, they may have a positive influence on the students 
(Goddard, LoGerfo & Hoy, 2004).  
Collective efficacy, being cognitive dimension of academic optimism, originated from Bandura's work (1986, 
1997) in social cognitive theory. Hoy and his colleagues (2006) found positive associations between student 
achievement and three kinds of efficacy beliefs: self-efficacy beliefs of students (Pajares, 1994, 1997), self-efficacy 
beliefs of teachers (Tschannen-Moran, Woolfolk Hoy, & Hoy, 1998), and teachers' collective efficacy beliefs about 
the school (Goddard, Hoy & Woolfolk Hoy, 2000). In many studies, it is concluded that even if socio-economic 
status of students are controlled, collective teacher efficacy is important for student achievement (Bandura, 1993; 
Goddard, LoGerfo & Hoy, 2004; Hoy, Sweetland & Smith, 2002, 89; McGuigan & Hoy, 2006). 
Trust, being an affective part, is the last property of academic optimism. Hoy and Tschannen-Moran (2003) 
defined trust as a willingness to be vulnerable to another party based on the confidence that that party is benevolent, 
reliable, competent, honest, and open. The subsequent research showed that all five facets of trust in schools vary 
together to form an integrated construct of faculty trust in schools at the elementary (Hoy & Tschannen-Moran, 
1999, 2003) or secondary (Smith, Hoy & Sweetland, 2001) levels. They concluded that faculty trust of students and 
parents enhances student achievement (In Smith, 2008). Trust of parents and students in teachers can serve as one of 
the ways increasing student achievement regardless of what the students socio-economic status is. (Henderson and 
Mapp, 2002). The previous studies also showed a positive relationship between trust and student achievement.  Even 
after controlling for socio-economic status  of the students, it is seen that trust can be a strong indicator of student 
achievement (Goddard, Sweetland and Hoy, 2000; T schannen-Moran and Hoy, 2000).  In a school where teachers 
trust in students and their parents, student achievement is affected positively (Kirby, 2009). 
 
Method 
The method of this study is literature review. In literature review, primary resources lay a basis for the research 
question to be selected and  its importance to be highlighted and secondary resources are also useful (BalcÕ, 2005). 
The aim of this study is to review the literature about academic optimism. 
 
Conclusion 
Bridging dispositional optimisms, to optimistic teachers and ultimately to academic optimism  "a teachers belief 
that she can make a difference in the academic performance of students by emphasizing academics and learning, by 
trusting parents and students to cooperate in the process, and by believing in her ability to overcome difficulties and 
react to failure with resilience and perseverance" (Hoy, Hoy & Kurz, 2008). Academic optimism, despite socio-
economic status of students, consists of three properties related to school success. These properties are academic 
emphasis, collective efficacy, and trust of students and parents. Academic optimism using  three different sources of 
theory and research is a covered concept. These three properties are in interaction with each other. Despite socio-
economic status of students, the previous studies indicated that academic optimism has a positive effect on student 
achievement. This shows that these properties are closely related with each other and complement each other. 
Academic emphasis, being one of these properties, encourages student achievement by enhancing student learning. 
Collective efficacy reflects the ideas of the group. Student and parent trust adds an emotional dimension, bringing 
about the trust in school. By increasing the trust in school, student and parent trust is increased and this strengthens 
efficacy trust. As the three properties concur in this triadic relationship, they create a culture of academic optimism. 
Faculty trust in parents and students encourages a sense of collective efficacy and collective efficacy reinforces and 
enhances trust. Similarly, when faculty trusts parents, teachers can insist on higher academic standards with 
confidence that parents will not undermine them, and high academic standards in turn reinforce faculty trust. 
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